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Important because. . .
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' SOMETHING NEW

SAME OLD WAY
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Or as one of our associates puts It. . .

NWhen faced wit
bet ween changil n
and proving that there is no
need to do so, almost everyone
gets Dbusy on

t



Because our. . .
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Tells us that the most powerful
Influence enhancing

achievement is feedback
(Hastie 2007)
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Reflecting on our beliefs and
assumptions about feedback Is
probably important!
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The Magnificent 7

nstant feedback is best

_ots of feedback is best

_ots of coach feedback Is best

_ots of praise Is best to build confidence
_ots of rewards are best for motivation

_ots of technical feedback is best for learning
complex skills
?
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An important principle that
underpins effective reflection Is
that . . .
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NThe use of f eec

should be informed by relevant
theories and empirical work

from the fields of motor learning

and moti vat.
(Cassidy 2006)



perfOrmance

Rather than just our. . .




Belief One
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Belief One

Instant feedback Is best
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Belief Two

http://blog.naver.com/ddubi721
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Belief Two

Lots of feedback Is best
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Originally, researchers

recommended providing
feedback. . .

A As soon after performance as possible
A As often as possible, and

A In such a way as to reduce performance
errors as efficiently as possible
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These feedback schedules gave
Immediate and impressive
Improvements in performance
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As research designs shifted to

Include retention and transfer

tests, a startling reversal was
observed!!!
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Methods of feedback. . .
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Proved more effective for long
term learning!
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OFor effective |
between repetitions of learning
trials there has to be a minimum
amount of time to allow feedback
from a trial to produce a learning
ef fecto
(Magill 1984)
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To help us here | want to
Introduce you to a coaching
friend called. . .
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REDUCED
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Do O6Just Eno
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nlf there are f e
practice environment and lots of
problem solving being done by the
coach through feedback and
instruction,ad s hort term
|

environment | S
(Collins 2009)
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nil f, by contrast,
problems in the practice
environment with minimal help from
the coach then a
0l ong term | ear ni
wi | | resul t «
(Collins 2009)
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They wil |l ofall
Important feedback!
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If It were only that simple!

JANN

WARNING




=, ™™ Tasks

perf“rmance

=
This is just
the next task
we need to do.
Simple.
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However. . .

For Complex Tasks I.e. Those involving
spatial and temporal coordination. . .
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In complex tasks learning has
been found to be enhanced
when concurrent augmented
feedback Is available

(McLean 1998; Clarkson 1999; Baudry 2006)
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These results are from
experiments in which
visual continuous real time or
auditory concurrent feedback
have been used
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Even If this sort of feedback can
help. . .

A Remember the athlete will have to learn to
perform without it and thus. . .
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To avoid

Dependency!
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Coaches and athletes want
Instant and visible
Improvements!
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Athletes think they have done
something wrong and that we
are ignoring them!



Feedback!

7
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IN YEARS To
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THANK ME FOR
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Belief Three

Lots of coach feedback iIs best
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The most important feedback In
the learning process?
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The feedback the teacher gives
to the student?
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The feedback the student gives
to the teacher
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When coaches seek, or are at least
are open to, feedback from their
athletes as to what they know, what
they understand, where they have
misconceptions, when they are not
engaged i then coaching and
learning can be synchronised and

powerful
(Palmer 1984)
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NThe si ngle most
Influencing learning Is what the
learner already
knows. . .
Ascertain this, and teach her
accordinglyo
Ausubel (1968)
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And to help call on our friend. . .
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The most important feedback?
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Athlete-to-Athlete Feedback
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To develop 06Sel
athletes. . .

REDUCED
TO
CLEAR!
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Nuthall (2005) found that most
feedback that students obtain In
any day In a class room was
from other students, and most
of this feedback was incorrect!
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Something to think about!

Should we give feedback or offer it?
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If we give feedback rather than
offer it, what are we
assuming?



T hat
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How do we determine If
feedback I1s needed?



Call our friend. . .
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Interestingly. . .
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Several studies have found that
participants that receive feedback,
only when they request it, perform

significantly better than groups

using rigid feedback schedules
(Janelle 1995 & 1997)
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11%

Feedback requested on only 11%
of attempts, with 72% of
requests made In the first 5
attempts
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Why might coaches give feedback
before first checking If it were
needed?
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Self Presentation

Expectations of Players

Expectations of Coaches
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Belief Four

Lots of praise Is best to build confidence



F ol

l owl ng a
should we respond?

P

IIIIII

a



peerrmance

IMPACT




perf“rmance

Did they tell her. . .

A They thought she was the best?
A They thought she did not deserve to win?

A They thought that her performance was
not good enough to win

A They thought she has got loads of talent,
and she will win next time?

A They thought she was robbed and that she
should have won?
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We tend to believe that telling
our kids. . .

A They were the best

A They have loads of talent, and will win
next time and that. . .

A They were robbed and should have won
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And that telling them. . .

A They did not deserve to win as others
performed better today and that. . .

A Their performance was not good enough
to win today
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NBy trying t o ¢
from disappointment, we protect

them from hoping, striving,
dreaming, and sometimes from

achieving t hei
(Dweck 2000)
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The belief that praising,
particularly aplayersd Tal er
encourages an attitude and
appetite for learning Is one of
the most cherished beliefs In
sport. . .
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fOne can hardly spend a day Iin the
sports environment without hearing a

coach or parent telling their players
how talented t

(Andrew 2009)

h



IIIIII

The hope Is that praise will instil
confidence and thereby promote
a host of desirable qualities



JANN

WARNING

perf“rmance



IIIIII

Far from promoting the hoped
gualities, this type of praise can
led players to fear failure, avoid

risks, doubt themselves when

they fall and cope poorly with

setbacks
(Mueller & Dweck 1998)



Rather. . .
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An appetite for challenge and
learning are more likely stimulated

by. . .
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Focusing on. . .

THEN WDFIK HARD TO GE SBET
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Focusing on. . .

AResiliency feedback
ASelf-sufficiency feedback
AEffort feedback
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And by focusing on. . .

Telling em when it isn't good enough!
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Be sure you understand the
difference between. . .

A1t o
AAnd. . .
AYoubob
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Thatis. ..
Al td isn't goo
AbYoud aren't g
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OYouod 1 s al l

Al ack of talent and. . .
Al ack of worth
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Lack of talent and worth can not
be fixed by the learner and thus,
t hey are | eft
feel il ng oOoOwor i



Lack of skill
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Lack of skill leaves people with
an honest view of where they
are, on what needs to be done
to get better. . . leaving them
with direction and a challenge
about which they can do
something
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How to maximise an appetite for
learning. . .

A Be honest about where they are at and. . .

A About what they need to do to improve
and. . .

ADonodt assume that OTe
welcome challenge!
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Persuasive Techniques are widely
used by coaches In attempting to
Il nfl uence an at hl

A Verbal persuasion
A Expectations by others

A Self-talk
A Positive imagery
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Self-efficacy beliefs based on
persuasive sources are weaker
than those based on one's

performance accomplishments
(Bandura)
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And It Is quite important because. . .
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WHAT DOES IT DO?
It influences ﬁ
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‘HOW WE
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And most importantly. . .
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NThe debi I 1 tat)
persuasory feedback are more
powerful than the enabling

N\

effectso

(Bandura)
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Praise type feedback can result

In low Perceived Competence If

athletes feel that high frequency
of praise Is Inappropriate



IIIIII

Excessive praise may be
Interpreted as a sign that the
coach does not think the athlete
IS competent at their sport
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Or. ..

That t hey donot Kk
they are talking about. . . and are
a completely crap coach!
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When you bul | *»***
will eventually let you know. . .
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Individuals tend to avoid
challenging activities in which they
have developed beliefs of self-
efficacy by persuasory means only



Useful?!
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Thought. . .
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The two pleces of feedback they
should hear most from the
coach?
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OHow ar e Ww



IIIIII

Because whilst the most
Important variable in learning Is
feedback and. . .
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Whilst most coaches and
teachers believe this to mean
the feedback they give to the

players. . .
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The most important feedback in

the learning environment is not

teacher to student but student to
teacher
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Therefore remember our friend. . .
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Less. . .
AThis is. . .
AThat is. . .



!!!!!!
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Why?

ABecause the answers you will get
back from questions that start. . .

AOHow are you goin
goi ngodo. .
AWill tell you if they need your

feedback and what feedback they
need
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The feedback they should hear
most from the coach?




OHow ar e

IS
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